

It is important to remember that a free, appropriate public education (FAPE) must be provided in the least restrictive environment (LRE), must be individually tailored to meet the unique needs of each child with a disability, and must be documented in each child’s written Individualized Education Program (IEP).
A standards-based IEP is an IEP that contains goals based on the academic content standards and the age-appropriate grade-level benchmarks and indicators that are not merely a repetition of the standards, but goals that serve as roadmaps, identifying the necessary learning that a child needs to achieve the grade-level benchmarks and indicators.

The term, standards-based IEP, describes both a document and a process.  The IEP is:

· A ____________________ that is just as important as the__________________;

· A ____________________  _______________ between parents, school, and others;

· A method for joint planning, problem solving, and decision making; and

· A plan to provide the opportunity for children with disabilities to learn the same challenging ____________________  ____________________ as all children learn.

There are seven (7) steps that serve as a guide to ensure that IPEs are aligned with the academic content standards and provide children with disabilities access to the general education curriculum.  The seven (7) steps are:

1. Consider the child

2. Examine classroom and child data to determine __________________________ in relation to the standards and the grade-level benchmarks and indicators.
3. Develop the present levels of academic achievement and functional performance.

4. Develop measurable annual goals, including benchmarks or objectives that are aligned with the academic content standards.

5. Assess and report a child’s progress throughout the year.

6. Identify specially designed services including specially designed instruction, accommodations, and/or modifications needed for the child to access and progress in the general education curriculum.

7. Determine the most appropriate statewide testing option.


IEP team members need to know the child in order to make ______________  ____________________ about each child’s strengths and needs.  
If a child has a large number of needs and they cannot reasonably be addressed within a year, the IEP team should ____________________ the child’s needs.  
The Profile is the “Big Picture” of the child and may include:

· Background information about the child;

· The parents’ concerns for the education of the child;

· Relevant _______________ and _______________ information; and
· The child’s performance on state and district-wide assessments.


Prior to the team examining classroom and child data, IEP teams should review the academic content standards, benchmarks, and grade-level indicators to review what children ________________________________________________ at a specific grade level.  Once this is considered, teams review data from classroom-based assessments and recent state and district-wide assessments to determine where the child is functioning in relation to the standards, benchmarks, and indicators.
Teachers _________________________ PRIOR to instruction that provide information about whether or not the child is exceeding, meeting, or not meeting particular grade-level indicators.  These assessments provide the child’s performance data in relation to ____________________________ and may be formal or informal.

When reporting results on statewide assessments, IEP teams need to move beyond reporting just the performance level and scale score to reporting ___________________________.

Multiple sources of information assist the IEP team in developing the profile, determining the present levels of performance, identifying the child’s needs, and connecting the IEP goals, benchmarks, and/or short-term objectives to the academic content standards.

[image: image1.jpg]



[image: image2.jpg]




Specific data about the child’s functioning in relation to the standards is documented in the present levels of performance and provides the baseline for developing measurable annual IEP goals.

The IEP team should consider the following information when developing the PLOP statements:

· Progress on the child’s ________________  ____;

· The child’s most recent evaluation team report (ETR);

· Results of _______-_________ assessments and ongoing progress monitoring;

· Information included in the profile; and

· HOW THE CHARACTERISTICS OF THE CHILD’S DISABILITY AFFECT __________ IN THE ____________________  __________________!!!

When developing the present levels, DO NOT use the child’s disability label.  The fact that the child has a learning disability is not as important as how that learning disability affects his or her participation and progress in the general education curriculum.  Information regarding the category under which a child is determined to be eligible for special education and related services is documented in the child’s ETR – not in the child’s IEP.
Present levels of performance statements:

· Are written in understandable and measurable terms and based on objective information;

· “Understandable terms” means that terms used are clear to all members of the IEP team and avoid the use of educational jargon and acronyms.

· “Measurable terms” means terms used are _______________, specific, and based on ______________ data that serve as a starting point and permits tracking of the child’s progress.

· Reflect the results of assessment data such as the child’s most recent performance on state and district-wide assessments, classroom-based tests, and progress monitoring data; and
· Includes information provided by ______________ and the ______________.
In Ohio’s IEP, the Goals are developed from the needs identified in the PLOP.  Each PLOP statement provides the baseline data for developing the measurable annual goal that immediately follows the statement.
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IEP goals:
· Address the child’s needs that result from the disability.

· Provide access to the ______________  ________________  ____________.

· In developing IEP goals, the IEP team needs to select goals that answer the question “What skills does the child require to master the content of the curriculum?”  **The focus is on skills, not curriculum content.  The goals should be written to develop skills, not simply list out curriculum content or standards based language.

A well-written goal has six critical elements.  The elements may appear in any order but all six elements MUST BE INCLUDED!!

1. WHO? – This is an individualized plan.  Name the individual for whom the goal is written.

2. WILL DO WHAT? This is observable behavior describing what the child will do to complete the goal.

3. TO WHAT LEVEL OR DEGREE? This relates to criteria and mastery of the goal.  Criteria states how many times the behavior must be observed for the goal to be considered completed.  Mastery states the level of achievement required.

4. IN WHAT LENGTH OF TIME? This is the timeframe in which the goal is completed.

5. HOW WILL PROGRESS BE MEASURED? This is performance data.  In Ohio’s IEP, this information is documented by selecting a method or methods from a list provided.

a. Methods for measuring progress include: Curriculum-based Assessments, Portfolios, Observations, Anecdotal Records, Checklists, Running Records, Work Samples, Inventories, Rubrics.

b. This is more than just a drop down box.  Plan ahead on how you are going to monitor progress.  Don’t choose an unreasonable amount of methods to monitor one goal.

The IEP team must prioritize the goals for the child, determine how carrying out these goals that are individually tailored to meet the unique needs of the child will provide the child a FAPE in the least restrictive environment, and document this information in the child’s written IEP.

Once the goals have been developed, the next step is to write the benchmarks or objectives that describe how the child will reach the annual goals.  Objectives or benchmarks contain the same six elements as goals.  They are:

1. Who?
2. W____  _____  _______?

3. To __________  __________ or ____________?

4. Under _________  ______________?

5. In what _____________  ___   _________?

6. How will ____________  _____  ______________?

Please note: If a length of time is not included in an objective, the objective will be worked on until accomplished or throughout the school year.
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Objectives or benchmarks serve as a plan, the “how to” for reaching the annual goals.  They are used to monitor progress throughout the year.  An IEP team may use either objectives or benchmarks, depending on the needs of the child.
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IDEA requires that parents be informed of their child’s progress toward meeting the annual goals.  The IEP team may also report progress on the objectives or benchmarks but that is not required.  However, for children taking the ________________  _______________, IDEA requires that progress must be reported on the objectives and/or benchmarks, as well as goals.
The IEP team must provide written progress reports to parents at least as often as children without disabilities receive report cards and interim reports.  IEP progress reports, regular report cards, and interim reports provide parents a means of monitoring the child’s learning and identify what action, if any, is needed to help the child succeed in the general education curriculum.

Reports to parents do not need to be lengthy but do need to be ______________________.  The report to parents must include a statement of the goals with a written report of where the child is currently functioning in that goal area.  If the IEP team decides to provide progress reports more frequently than regular report cards and interim reports are provided, these reports may be provided through other methods such as ____________,  __________, or ___________  ______________.

WARNING!:  If data from ongoing classroom-based assessments, progress monitoring, or other forms of evaluation indicate the child is making LITTLE OR NO progress during the year, the IEP team reviews and, if appropriate, revises the child’s IEP to ensure the child is being provided with the supports and services needed to _______  and __________  ____________ in the general education curriculum.
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Support for the child with a disability BEGINS WITH HIGH QUALITY GENERAL EDUCATION INSTRUCTION.  If additional supports are needed, changes first need to be made to how the instruction is designed and delivered.  
“Specially designed instruction” is defined in IDEA as an adaptation to the content, methodology, or delivery of instruction.   Specially designed instruction is provided when a child has needs that result from a disability and has barriers to making progress in the general education curriculum.

Specially designed instruction is instruction that supports the child with a disability to accomplish his or her IEP goals and narrows the gap between the child’s present levels of performance and the age-appropriate grade-level benchmarks and indicators.


Once you describe the Specially Designed Instruction, the statement must be completed by indicating who will provide the service, where, and for how long.  The IEP team must include in the IEP an explanation as to why this instruction is not delivered in the regular education classroom.
IEP teams attempt to “level the playing field” by using accommodations and modifications so children with disabilities can have access to and make progress in the general education curriculum.

“____________________” are changes made in the way materials are being presented or in the way the child demonstrates learning, as well as changes in setting, timing, and scheduling, with the expectation that the child will reach the standard set for all children.    The types of accommodations that a child may receive are based on the child’s individual needs.  IE teams cannot add accommodations that are “nice.”  Accommodations must be “______________.”  Some accommodations may be appropriate for classroom instruction but not be allowable for assessments.

“____________________” alter the course content that will be taught to the child.  Modifications of the curriculum will result in the child being taught something different or being taught the same information but with the complexity of the material significantly altered from that being taught to the child’s same-age and grade-level peers.

Considerations When Choosing and Using Accommodations:

· What kinds of instructions strategies (e.g., visual, tactile, auditory) work best for the child?

· What learning strategies will help the child overcome challenges?

· What learning strategies will help the child overcome challenges?

· What accommodations increase the child’s access to instruction and assessment?

· What accommodations has the child tried in the past?  This information should be included in the child’s profile.

· What accommodations have worked well and in what situations?

· What accommodations does the child prefer?

· Are there ways to improve the child’s use of an accommodation?

· Does the child still need an accommodation?

· What are the challenges of providing the child’s preferred accommodations outside of school (e.g., at home, on the job, in the community?)

· Are there opportunities for the child to use preferred accommodations on practice tests?

· Are preferred accommodations allowed on state and district assessments of accountability?

· How can the child learn to request preferred accommodations? (e.g., self advocacy)

· How can actual use of accommodations be documented?
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Both IDEA and NCLB require that all children with disabilities participate in statewide assessments.  IDEA also requires that all children with disabilities participate in district-wide assessments.
An IEP team has three options to consider when deciding how a child with disabilities will participate in the state assessments:

1. Participation in the general statewide assessments without _________________.

2. Participation in the general statewide assessments with _______________ accommodations.

3. Participation in an _______________  _______________ based on alternate achievement standards.

The IEP team, including the parents, must make annual decisions about how the child will participate in statewide testing and what accommodations are appropriate in order for the child to fully participate in all statewide assessments.

The IEP team should use data from a variety of sources when determining how a child will participate in the statewide assessment program.  The IEP team is REQUIRED TO EXPLAIN THE REASONS FOR ITS DECISION FOR CHILDREN WHO ARE ASSIGNED TO THE ALTERNATE ASSESSMENTS.  

The child must meet all four (4) criteria to participate in the alternate assessment:

1. Has a significant cognitive disability;

2. Requires substantial modifications to the general education curriculum;

3. Requires instruction focused on application of state standards through essential life skills; and

4. Requires instruction multiple levels below age/grade level.

The information used to decide how a child will participate in the statewide assessment program must be _______________ and ____________.  IEP teams should not base their testing decisions solely on any of the following factors:

· The child’s particular disability.

· The child’s placement;

· The amount of special education services provided to the child; or
· Whether the child’s school or school district will show better overall performance if the child participates in an alternate assessment rather than the regular assessment.

IDEA requires that IEPs be reviewed at least annually.  If the review of a child’s IEP results in revisions, the IEP team follows the seven (7) step process to create a revised standards-based IEP.
What is a Standards-based IEP?





Akron Public Schools 


Going Places with a Standards-based IEP


Study Guide





Step 1 – Consider the Child





Step 2 – Examine Classroom and Child Data





Step 3 – Develop the Present Levels of Academic Achievement and Functional Performance (PLOP)





Step 4 – Develop Measurable Annual Goals





Example: “Given sixth-grade reading material and using a one-minute probe, T.J. will orally read a passage and increase his reading fluency to 100 words per minute by the end of the school year.”





Step 5 – Assess and Report





Step 6 – Identify Specially Designed Services





Examples of Specially Designed Instruction Statements:


 “Direct instruction, with a multisensory approach, in basic reading skills, to include phonics, vocabulary, analysis of the structure of words, and contextual analysis to determine the meaning of new words, and guided repeated oral reading practice” 


“Intervention in the area of reading to include modeling, corrective feedback, repeated practice, and comprehension skills development”  


“Reinforce reading fluency development by providing opportunities for paired reading in all academic content areas”











Step 7 – Determine the most appropriate statewide assessment option





Remember: When documenting accommodations/modifications in your IEP, you need to determine if there is more than one location where accommodations/modifications are being provided, specify the location(s) where the accommodations/modification will be provided, and document who will be providing them.  This may need to be placed in more than one accommodations box on the IEP.





Remember: When documenting your method of sending progress to parents, be sure to note that the method is “written report” and how often that report will be provided.





Remember: When documenting the time services will be provided on each goal, it is unlikely that the minutes reflected will total the entire class-time minutes.  Time per goal must be reflected on the IEP.  Behavior may be present during an entire class period, but services provided to address that behavior won’t likely amount to the entire class.





Remember: When determining where services will be provided and drafting your LRE statement, be sure to explain in detail how much time students will be receiving services away from typical peers, where the services will be provided, and why this removal is necessary.





Remember: If a student requires a functional curriculum and will be assessed through alternate assessment, the student’s unique and significant needs should be spelled out in the PLOP and should be evident throughout the student’s entire IEP.





Remember: There should be a direct correlation between the data collected from the ETR, classroom-based assessments, etc., the information documented in the PLOP, the measurable annual goals chosen for the student by the IEP team based on the identified needs, and the services provided.  Example: Services and accommodations should not address reading if reading was never identified in the PLOP as a need.





Remember: You should never used “as needed” on the IEP for accommodations, modifications, interventions, special designed instruction, consultation, etc.  Be specific about what the child needs and when they need it.  The IEP can be changed if the team finds that the needs of the student have changed.





Remember: Never identify the student’s disability category in the IEP.  





“Objectives” mean smaller, more manageable learning tasks that a child must master as a step toward achieving an annual goal.  Objectives break the skills described in the annual goal into discrete components that, when mastered, allow the child to successfully obtain the goal.








“Benchmarks” mean specific statements of what the child should know and be able to do.  Benchmarks describe how far the child is expected to progress toward the annual goal and by when.  Benchmarks establish expected performance levels that allow for regular checks of progress that coincide with the reporting periods for informing parents of the child’s progress toward achieving the annual goals.











9 | Page

